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Foreword 
 
The Governing Body of Springwell Community College adopted this policy following consultation 
with the recognised teaching unions. 
 
The policy will be reviewed in September 2022. 
 
This policy was created by the staff, students and governors of Springwell Community College so that 
all students leave us with knowledge, understanding, experiences and qualifications that will help 
them achieve everything they are capable of in later life. 
 
The purpose of this policy document is to ensure that all teachers in the college can consistently 
deliver high quality lessons developed and supported by evidence-based research.  It should be read 
in conjunction with the Springwell Community College Appraisal Policy 2021-22.  It is important that 
everyone who has the privilege of working with students at Springwell Community College reads, 
understands and fully enacts this policy. 
 
John Naylor - Assistant Headteacher, Teaching and Learning 
 
Philosophy 
 
After consulting with staff, students and practitioners at other schools and reading the latest 
evidence based research, the following central pillars of teaching have been chosen – challenge, 
explanation, modelling, practice, feedback and questioning.  
 
These six strategies are the fundamentals of good lessons – lessons where the teacher teaches and 
the student learns. This policy outlines the principles that we have as a college – our shared beliefs 
of what makes a good lesson.  Different staff are stronger in some areas and weaker in others – that 
is human nature.  It is our collective responsibility to support each other in becoming as proficient as 
we can in all areas.  We are a strong team of teachers with varied skills sets and life experiences.  It is 
our duty to learn from each other to become as expert in our teaching as is possible.   
 
We will achieve this through sharing good practice – both in organised CPD that is research base 
evidenced and day-to-day as we assist each other.  The product is bettering the lives of young 
people, so we cannot afford to shirk our responsibilities – we all have a duty to make sure that we 
are flexible, willing to accept advice and work together to become the best teachers that we can.  
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(‘Making every lesson count’ – Tharby and Allison, 2015) 

In recent years, teacher led lessons have become unfashionable. The teacher as the facilitator has 
been in vogue and the ‘sage on the stage’ has become a byword for repetitive and uninspiring 
teaching.  ‘Teaching from the front’ is an acquired skill and not one that comes naturally to all.  
When not done properly, with careful planning and thought, teacher led learning can be a recipe for 
a poor lesson.  However, this should not stop everyone trying to become a better explainer of 
knowledge, ideas and concepts.  The key job of any teacher is to inspire students to love their 
subject as much as they do.  This manifests itself in clear, simple, interesting explanations of their 
subject knowledge.  Think of your own school experience as a child and the huge number of 
different pedagogical strategies that teachers have been bombarded with since you have been in the 
profession. The type of teacher that has been successful throughout all of this has been the one that 
has been passionate about their area of expertise and has explained it clearly to their students.  
 
John Hattie, the Educational Endowment Foundation, Ben Goldacre and many others have been 
prominent in insisting that high quality evidence, based on measurable data is the only reliable way 
to gauge the effectiveness of different teaching strategies.  Ben Goldacre, a medical doctor, has 
worked with the education sector to ensure that ‘Randomised Controlled Trials’ (RCTs) are used to 
establish the value of educational interventions just as they are used in drug trials. Both Hattie and 
the EEF have used meta-analyses to combine the findings of many high-quality studies to find the 
overall effect size of a range of educational activities on student progress. This evolving research is in 
many cases transparent, valid and more reliable than that which has come before it and has every 
chance of continuing to improve. 
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In the table below, the decimal numbers represent the gains made by implementing the strategies 
effectively over time.  An effect-size of 1.0 (an increase of one standard deviation) is typically 
associated with:  
• Advancing learners' achievement by one year, or improving the rate of learning by 50%  
• A correlation between some variable (e.g., amount of homework) and achievement of 
approximately 0.50  
• A two grade leap in GCSE, e.g. from a grade 6 to a grade 8 
 

Teacher as Activator Hattie Coefficient (d) Teacher as Facilitator Hattie Coefficient (d)  

Teacher credibility 0.90 Simulations and 
Gaming 

0.32 

Deliberate practice 0.79 Inquiry-based 
teaching 

0.31 

Reciprocal Teaching 0.74 Problem-based 
learning 

0.26 

Feedback 0.70 Smaller class sizes 0.21 

Teaching students 
self-verbalisation 

0.67 Discovery based 
teaching 

0.21 

Meta-cognition 
strategies 

0.67 Individualised 
instruction 

0.20 

Direct Instruction 0.60 Web-based learning 0.18 

Goals – Challenging 
 

0.59 Different teaching for 
boys and girls 

0.12 

Mastery Learning 0.57 Whole language – 
reading 

0.06 

Frequent/effects of 
testing 

0.46 Inductive teaching 0.06 

Behaviour Organisers 
 

0.42 Student control over 
learning 

0.02 

  Open vs traditional 
classrooms 

0.01 

Average Activator 
 

0.71 Average Facilitator 0.20 

 
(Visible Learning for Teachers, Hattie, 2012) 
 
The table above (anything above 0.4 is deemed to be very effective) shows a clear pattern. When 
the teacher acts like the expert in the room and imparts knowledge in a clear and straightforward 
manner, students make better progress. When the teacher is the ‘guide on the side’, students 
generally make less progress. They may remember the lesson or the activity, which took place, but 
they do not retain the knowledge.  
 
Making the knowledge stick has been and will always be a massive challenge for teachers.  Recent 
research shows that is better achieved through challenging work that is explained in a clear and 
simple way and modelled by the expert in the room (the teacher). Students then need to be given 
time to practise their new skills. Questioning is used throughout to engage students and deepen 
learning.  The teacher then gives feedback so that students can further develop their newfound 
knowledge and skills.  When this process is coupled with a teacher who is genuinely passionate 
about their subject, an effective behaviour system and challenging homework, you have a recipe for 
success.  
 



6 
 

 
Planning 
 
Plan with the new required lesson structure in mind. 
 
Springwell Community College lesson structure 

Time 
(minutes) 

Activity Detail 

0 - 1 Students arrive, teacher meets and greets. Students 
immediately enter the classroom, take their place in 
the seating plan and get out their equipment. They 
are given a ‘DO NOW’ task.  

This will be a short warm-up 
activity that students can 
complete without instruction 
or direction from the teacher 
eg. retrieval practice from last 
lesson, short quiz etc 

1 - 3 Students complete the ‘DO NOW’ task  … while the teacher does the 
register and completes any 
other administration. 

3 - 5 Teacher circulates and completes any necessary 
checks 

This includes uniform, 
presentation of work, 
equipment.  Sanction those 
not working.  

5 - 7 Review the ‘DO NOW’ task Go over answers and address 
any common misconceptions  

7 - 9 Provide an overview of the knowledge to be 
covered in the lesson 

This will be short, singular and 
challenging.  It could be 
displayed on a PowerPoint 
slide or written at the front of 
the class. It does not have to 
be written in books. It does 
not have to be repeated on 
every PowerPoint slide.   

9 - 55 Explicit teaching Key knowledge and skills are 
communicated simply and 
effectively to the class. As soon 
as the core knowledge is 
embedded, students should be 
given the opportunity to 
practice and be given 
feedback.   

55 - 59 Review learning This may be a questioning 
session or a short low stakes 
quiz.  

58 - 60 Pack up, tidy the room, dismiss the class using the 
‘exit from lessons’ microscript 

After everything has been 
packed away, students sit 
down in the seating plan. 
When the bell sounds, the 
teacher insists on two seconds 
silence and then dismisses the 
class one row at a time. The 
teacher stands in the doorway.  
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Wherever possible, staff should be encouraged to adapt and use resources that are already in place. 
We are lucky enough to have a wealth of high quality resources already in place within our faculties. 
However, not one of them should be regarded as ‘off-the-peg’ and instantly be ready for use. 
Resources, whether PowerPoints, worksheets or low-stakes tests, should always be reviewed before 
use.  As our classes vary so much, it will very rarely be the case that a worksheet that is perfect for 
one group is also perfect for another.  
 
The sharing of resources and ideas is also crucial in reducing workload.  It is not expected that a 
teacher should re-invent the wheel 22 times per week.  This is not reasonable.  What is expected is 
that teachers use the highest quality resources available to them and that they review them for 
every lesson.  This means adding extra content where necessary, removing content that is not 
needed and adapting these resources so that they do the best job for that class at that time.  
 
See Appendix 1 (Lesson proforma). 
When planning a lesson, always have the end in mind: 
 

• By the end of the lesson (series of lessons), what do you want the students to be able to 
achieve? 

• What is the key knowledge that they will have to retain and recall? 

• How are you going to explain this knowledge? 

• How will you know if you have been successful?  
 

Teaching to a test should always be avoided.  When we plan, we have the end in mind and plan 
accordingly but to teach to a test is a trap.  It makes our teaching restrictive and uninspiring.  It limits 
the remit of the teacher and turns students off.  There will be a place in KS4 for referring to the exam 
and we would be not doing our jobs properly if we did not pass on our experience and knowledge of 
good exam practice.  However, this knowledge should always come after and not before the subject 
knowledge.  It is our love of our subjects, our clear explanations and the feedback we provide that 
will enable them to answer questions in an exam.  This will give our students a deep and rewarding 
grounding in the subjects that are to be examined in.  
 
When planning a lesson, always consider the following: 
 

• Questioning – plan questioning sequences and write them down if need be.  With experience 
comes the ability to know the type of questions that you will need to ask.  However, always be 
ready to ‘respond in the moment’. 

• High-level vocabulary – keep the standard high and do not dumb down key terminology. A 
teacher can only have a proper conversation if they are both speaking with the same vocabulary. 
This is known by the teacher but must be expertly taught to the student. 

• Assessment for learning – plan lots of low stakes tests, mini-quizzes and mini-whiteboard 
activities into your lessons. Use these to gain knowledge from the class – they will help you find 
out if your teaching has been successful and where the lesson needs to go next 

• Misconceptions – by contemplating (or actually doing) the work beforehand, a good teacher will 
have an idea of what mistakes the class is likely to make. This makes planning resources, 
question sequences and explanations all the more effective. 

 
There is no expectation that all teachers will use the lesson plan proforma for every lesson.  This is a 
tool for co-planning or CPD.  For example, if a faculty is considering teaching a new topic and is 
developing new lessons to go alongside their resources, the lesson plan proforma should be used to 
make sure that the six pillars of teaching are included wherever possible.  
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Delivery 
 
Challenge 
 
There is sometimes a misconception that challenging work only applies to the most able students in 
a classroom.  It does not.  A well-planned lesson provides work that stretches every child in the 
room.  Children benefit from doing work that takes them just outside of their comfort zone – 
regardless of their ability.  This is sometimes referred to as the ‘learning pit’ – we are tasked with 
providing work that puts the students into their learning pit.  It is then up to them, to want to get 
out and it is up to us to help them get out – this is how learning takes place.  
 
This is not to say this is easy.  It is a skill to pitch your lesson at just the right level so that it stretches 
everyone but does not send students into the ‘panic zone’.  This comes with using the data that you 
have available on the class but also with experience of teaching them.  
 

 

 

 

 

 

 

 

 

 

(‘Making every lesson count’ – Tharby and Allison, 2015) 

Challenge  

Make it single and 
challenging 

See guidance on lesson objectives below. All/most/some, 
green/amber/red, bronze/silver/gold are removed from lesson 
objectives. Lesson objectives will be singular, simple and challenging. It 
needs to be obvious to anyone entering the classroom, what the class is 
aiming to achieve that lesson.  

Scale up Set the bar high (the anchor effect) – by pitching the lesson at a level 
that they would normally expect to be beyond their capabilities, we 
anchor in challenge.  

Know thy subject It is up to every teacher to make sure that they are up to date with the 
latest developments in their subject. This passion becomes evident in 
the classroom and is passed onto students. 

Share 
excellence/Benchmark 
brilliance 

Whether it is through wall displays or work in books/folders, teachers 
need to share the excellent work of their students. Once an excellent 
standard is set, this work can be used to maintain that standard later in 
the year.  

Unstick them It is the teacher’s role to maintain the balance between surface and 
deep learning. This equilibrium is crucial as it ensures that students do 
not become disheartened or bored.  
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The long haul Do not get bogged down by challenge in individual lessons – plan for 
more long-term progression ie. communicate to the students what the 
goal of their learning is (surface learning transforming to deep learning). 

Read for breadth Encourage students to read outside of the classroom to increase depth 
of understanding. Use growth mind-set language to encourage 
resilience.  

(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 
 

• A rich, challenging subject curriculum and a scheme of work that reflects this is crucial.  After 
that, it is down to the teacher to deliver that content in a careful and skilful manner.  

• Not every lesson has to be a massive challenge – sometimes we have to take a step 
backwards to move forwards again.  

• High challenge needs students to be motivated but this motivation should come from the 
understanding of the content – not through an entertaining delivery.  

 
Lesson objectives 
 
Each lesson should start with a lesson objective.  It should make clear to all students what is being 
learned during that lesson.  It should be short, singular and challenging: 
 
Short – One sentence or question should suffice.  It should aim to summarise the context of the 
lesson.  
 
Example 
Solving simultaneous equations using the elimination method or 
What method could we use to solve simultaneous equations? 
 
It is fine to use the same objective for more than one lesson.  Ideally, it should be displayed at the 
front of the class so that students can remind themselves during the lesson what they are learning.  
It does not have to be present on every PowerPoint slide – this clutters the slide and confuses 
students.  It does not have to be copied into exercise books – this takes precious time away from 
learning.  
 
Singular – The one objective should apply to all students in the classroom.  We do not need 
red/amber/green, gold/silver/bronze or all/most/some.  Research has shown that lesson objectives 
such as these limit students.  We are looking to ‘raise the bar’ for all students, not just the most able.  
Challenging – It should take the students in the class into the ‘learning pit’.  It should be pitched at a 
level that takes the class just outside of their comfort zone.  When a class has a wide range of ability, 
this still applies.  Aim for the top and scaffold up.  
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Explanation 
 
In their book ‘Made to stick: why some ideas take hold and others come unstuck’, Dan and Chip 
Heath outline six effective strategies for making learning memorable.  
 

 

(Made to Stick: Why some ideas take hold and others come unstuck by Chip Heath, Dan Heath) 
These strategies were taken from many different situations and occupations but apply strongly to 
classroom teaching. There are three underlying principles that make for effective explanation: 
 

• Tether your explanation to something that they already know – this activates the student’s prior 
learning and paves for the way for better understanding. 

• Allow for the limited capacity of the human memory to hold on to a number of ideas at once – 
avoid cognitive overload by introducing new concepts in short manageable increments. 

• Turn the abstract into the concrete – all teachers are faced with this challenge.  Turning an idea 
that is seemingly difficult into something understandable and retrievable is one of the primary 
roles of any teacher.  

 

Explanation 

Find the sweet 
spot 

Find out the extent of prior knowledge eg. short quiz, reflection task – without 
this knowledge, how do we know where to pitch the explanation? 

Know thy 
misconceptions 

Know common misconceptions and use them to enhance your explanations. 

Explain first Avoid asking unnecessary opening questions that serve no purpose – make 
sure your initial explanation is simple and uncomplicated. 

Open the gap Be creative – it is OK to provide a class with an intriguing start to a lesson; you 
don’t have to reveal the true nature of what you are learning immediately – as 
long as the task they are completing will enhance their understanding. 

Keep the main 
thing the main 
thing 

Keep your language simple but include high-level terminology. 

Become a 
storyteller 

Wrap your explanations up in stories to inspire students and make key 
knowledge memorable. 

Tap into the 
power of 
analogy 

Use analogies – the bread and butter of teacher explanation. Your first 
explanation will never be good enough to engage all the students in your class 
so have alternative explanations ready. 
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Give multiple 
examples 

Your class is full of students with different prior knowledge.  Therefore, your 
first explanation is probably not going to work for the whole class. Have 
various explanations up your sleeve.  

Bring the room 
to life 

Get across your passion for the subject and use the room to bring the 
explanation to life. 

Use razor sharp 
instructions 

Students need to know what they need to do, before they can be told what 
they need to understand. Keep instructions clear and uncomplicated so that 
they can concentrate on the subject content they need to learn. 
See also 3-30-30 (Doug McCurry of Achievement First).  

(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 

Modelling   
 
As teachers, we are the experts in the classroom, we are skilled and passionate about our subjects. 
Who better to demonstrate how something is done properly than us?  Research shows that an 
extremely effective way of teaching is teacher modelling followed by student practice followed by 
more modelling and student practice.  
 
Worked examples are also an effective strategy.  Students benefit from deconstructing a worked 
example and then applying the skills they have to re-producing a similar answer.  
 
Do not be afraid to be the fallible teacher – it is OK to model mistakes and then model how you get 
over them.  This approach can help put students at ease and helps to reinforce the resilience 
message. 
 

Modelling 

Live writing Live writing in front of the class or with the class is an excellent way to 
model good practice.  In doing this, we are setting the standard for future 
pieces that they write.  Do not be afraid to be the fallible teacher – it is OK 
to model mistakes and then model how you get over them. 
 

Admire each other When appropriate, use students to model and demonstrate – sometimes 
students relate more easily to their peers.  If appropriate, use student work 
as exemplars to show the rest of the class. 
 

Share multiple 
models 

As with explanations, have multiple models at hand as the first attempt will 
not necessarily resonate with all of the class. 
 

(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 
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Practice 
 
Quiet time in each lesson is required for independent practice.  This is the student’s opportunity to 
show you and themselves that they understand your explanation and can apply their knowledge and 
use it to solve problems or create.  
 
Retrieval practise and low-stakes testing is a big part of practice and will be outlined in more detail 
later.  
 
 

Practice 

The power of 
three 

Students need to be reminded of key concepts several times using different 
mediums and contexts (The Hidden Life of Learners, Graham Nutthall). 

Build memory 
platforms 

Building memory platforms is an effective way of encouraging retrieval – start 
your lesson with the content from the end of the last lesson. This can be 
stretched to developing retrieval starters that test knowledge gained from 
last lesson, last week, last month etc. Some teachers like to include ‘next 
topic’ questions to lay foundations for future learning. 

Go micro Concentrate on the micro details ie. the smaller parts that have to be learned 
in order to complete a larger task successfully. 

Make them think As students are practising, make sure that any support needed is in place to 
help them think hard and engage fully with the process. It is a teacher’s job to 
scan the room and make a judgement call – are they coping? Do they need 
support? If the answer is ‘yes they do’ then another decision has to be made 
– is it individuals who needs support or the whole class? 

Withhold the 
scaffold 

Sometimes, it is appropriate to withhold the support and encourage 
resilience (3-30-30 Doug McCurry of Achievement First). 
 

(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 

DO NOW task 
 
The DO NOW task should be designed to have a two-fold benefit. Firstly, it gives the teacher a 
chance to take an accurate register. Secondly, it activates learning as soon as the students enter the 
classroom. Thirdly, it gives the teacher an opportunity to either lay the foundations for the lesson 
being taught or test the retrieval of prior knowledge which will inform future planning. 
 
An effective DO NOW task should be: 
 

• Relevant – it could relate to the current lesson, last lesson, last week’s lesson 
• Timed – a maximum of 5 minutes as a guideline 
• Accessible – it should be designed so that all students can access it in some way. The teacher 

should not have to support them in the 5 minutes they have to complete it 
• Reviewable – the teacher will go over the task and address any misconceptions so the task 

should not be too broad.  
 
Homework 
 
Homework is important and adds value when set appropriately and done properly.  We will set 
homework that is appropriate and which supports and test student’s understanding.  This may be 
traditional worksheet style homework or ones that are more research based and build cultural 
capital.  
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Teachers are free to set two types of homework and a balance throughout the year will be expected: 
 
1. Homework to prepare for short low stakes tests or other formative assessment.  Proof of these 

homework being completed, will largely be seen in these test results.  The expectation will 
remain that homework is set regularly, as per faculty policy.  All homework will be logged on 
Go4Schools, with resources or links to help in completion if possible.  Detentions will not be set 
as a result of the student’s mark in the resulting formative assessment.  

2. Traditional homework – for example, worksheets, booklets etc.  These again will be logged on 
Go4Schools, with resources or links to help in completion if possible.  Detentions will be set for 
non-completion of this homework.  

 

 

 

Feedback 
 
The EEF and Hattie’s research tells us that feedback is an incredibly important part of great teaching 
and has a significantly positive impact when done well.  The diagram below shows that feedback is 
not a one-way street but is a reciprocal process where teaching and learning is fine-tuned over a 
series of lessons. The purpose of feedback should always be to close a learning gap.  
 

 

 

 

 

 

 

 
(‘Making every lesson count’ – Tharby and Allison, 2015) 
 
Written feedback 
 

• Each faculty should have an assessment and marking policy which outlines the type and 
frequency of written feedback a student should receive 

• Teachers should provide written feedback in students’ books using green pen 

• Live marking is encouraged in order to provide immediate feedback  

• It is not expected that every piece of work in a student’s book is acknowledged 

• Book scans, are useful, particularly in the lead up to ‘teaching to the gap’ lessons 

• GCSE grading should not be used in the feedback provided to Key Stage 3 students.  It should 
be used with caution with Key Stage 4 students as it is usually difficult to assign a grade to 
anything other than a full examination paper 

• Students should complete reflective work in purple pen 
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Equipment/presentation of work 
 

 
 
The presentation of work is important in terms of both high expectations and exam success.  The 
way that work is set out can make the difference between two GCSE grades.  We also want students 
to be as proud of their books/folders as we are.   
 
Learning checks 
 
During a recent visit from an outside agency, this comment was made: 
 
Teachers do not always check that pupils have understood a teaching point before moving on 
 
In order for a teacher to shape their lesson, next lesson or next series of lessons, they must check 
the learning that is taking place right in front of them. Teachers should always be asking themselves 
the question: “Do they understand this content?” If the feeling is “No” or you are unsure, then a 
learning check is needed.  This can be done in several ways and will depend on the type of lesson 
being taught, the subject being taught and the personal preference of the teacher. Here are a few 
ways in which we can check the learning that has taken place: 
 

• Strategic questioning – by asking ‘hinge questions’ we can judge whether effective learning has 

taken place 

• Mini-whiteboard responses  – see below 

• Low-stakes testing – by setting a short test on the key knowledge that has been taught and 

getting responses in immediately, we can calculate if knowledge has been retained or whether it 

needs to be covered again. Raw marks eg. 6/10 will be recorded by students on a simple table in 

the front of books/folders 

• End of unit tests – can give an indication as to whether key knowledge has been absorbed or not 
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• Looking through books/folders – looking through a class’ books is always worthwhile but can be 

very time consuming. To reduce workload, a stratified sample could be looked at. 

 

 

Mini-whiteboard use 
 
Mini-whiteboards are an integral part of most classrooms.  They provide a way for students to 
instantly show their understanding and compare it with others around them.  Students who might 
be reticent in verbally offering an answer or writing one in their books could be more willing to show 
their answer on a whiteboard.  For some teachers mini-whiteboards help to bridge the gap between 
whole-class work and working in exercise books.   
 
Mini-whiteboards provide an easy way to: 
 
(a) engage the whole class in questioning and feedback  
(b) share the cognitive load and  
(c) gather information on the class’ level of understanding in order to shape the rest of the lesson.  
 
Marking for literacy  
 
All staff are expected to mark for literacy. The sticker below should appear on the front of all 
exercise books or folders: 
 

 
 
These are the codes that teachers will be expected to use when marking a piece of extended writing. 
This will obviously be used more frequently by some faculties than others.  
 
Teaching to gap lessons  
 
Built into the schemes of work are ‘teaching to gap’ lessons.  These are any opportunity for a teacher 
to go back over key knowledge that has not been embedded effectively.  This will be identified 
through scanning sets of books, questioning and low stakes testing.  Once the common 
misconceptions have been identified, it is up to the teacher to devise new lessons that will help 
make this knowledge more memorable and easier to recall and use in the future.  Teachers should 
be conscious of not just repeating the same explanations as before – the students need a new 
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approach; something different to that which was attempted before.  Success of the ‘teaching to the 
gaps’ lessons could be judged through a low stakes test. 
 
These lessons replace the old ‘read through’ lessons.  With the new ‘teaching to gap’ lessons there 
will be no need for a standard PowerPoint or for a standard insert in student’s books.  
 

Feedback 

Say it Written feedback sometimes has its place but verbal feedback is instant and can 
be responded to quickly and easily. 

Mark live Live marking is a strategy we will provide CPD on in the next year.  In its simplest 
form though, it can result in a teacher feeding back to individual students as 
everyone else does independent practise. 

Find the best 
bits 

Teachers should always be mindful of feeding back on good work and not just 
misconceptions.  When feeding back on good work, teachers should try and get 
students to reflect on their answer in an effort to help them remember and then 
repeat their success. 

Highlighter 
action 

We should be aiming to create ‘self-regulating learners’ – ones who reflect on 
their own work and make corrections as they progress.  We can assist in this by 
providing ‘quieter’ feedback eg. a highlighted word or a dot in the margin to show 
a student where an improvement can be made.  Whole class feedback can be very 
effective and morale boosting when we highlight excellent work by a student, 
write it on the board for example, display on a visualiser and then recommend 
that the rest of the class follow suit. 

End with 
struggle 

Avoid end of lesson plenaries for the sake of it.  Instead, discuss the struggles that 
students have had – common misconceptions that arose.  This sets the next lesson 
up nicely and promotes a healthy mindset message ie. it is okay to struggle; that is 
how we learn. 

Keep the 
peer clear 

Peer feedback should be approached with caution – students will always respect 
the opinion and suggestions of an accomplished teacher.  Also, peer feedback is 
wholly dependent on the knowledge of the students – some will always be more 
able than others so levels of feedback are bound to be inconsistent. 

(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 

• As with challenge, the balance that teachers decide on is crucial – ideally we are trying to 
encourage students to be self-regulating.  We want them to look critically at their own work 
all of the time and take it upon themselves to make corrections and re-draft work.  Not 
enough feedback and they can become confused and enter the panic zone. Too much and 
they become reliant on it.  

• How do we know what feedback to provide? By scanning books before/during/after a lesson, 
questioning, looking over shoulders as a class works independently, by observing a 
performance, by marking a test, by looking at whiteboard responses.  

 
Questioning  
 
“The most effective teachers tend to ask more questions than the least effective” Barak Rosenshine 
 
Questioning is a part of teaching that needs to remain fluid and movable.  It is an integral part of 
explanation, modelling and feedback.  It occurs in different forms and plays a crucial part in the 
teaching and learning process.  It tests understanding of a new concept, deepens and develops 
understanding, ensures that students share in the cognitive work in the classroom (TLAC) and helps 
create a healthy classroom culture.  
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No hands up policy  
All students should be engaged as much as possible in questioning. The whole class must take on the 
cognitive load (TLAC).  ‘No hands up’ with appropriate wait time is our default position as it engages 
the greatest amount of students.  For example, if I am asking the question “Was Henry VIII a strong 
leader?” there are different ways of asking the question: 
 
Method 1 
 
Teacher: “OK. Jake – do you think that Henry VIII was strong leader?” 
At this point, the rest of the class breathe a sigh of relief as all the focus is on Jake. Some will 
continue to consider the question but many will switch off. 
 
Method 2 
 
Teacher: “OK.  I’m going to ask a question and I want you all to think about your answer.  Do you 
think that Henry VIII was strong leader? …… (pause, look around the room, ignore hands up or use 
non-verbal signals to indicate hands down, pause a little longer) ……. OK.  Jake – what do you think?” 
 
Now the teacher has engaged 30 students instead of one and the cognitive load has been shared.  In 
addition, the other 29 students are now in a better position to answer any follow up questions.  
 
There are different questioning techniques including: 

Questioning 

Serve and 
return 

A ‘back and forth’ between teacher and student where the questions delve 
deeper and deeper into the student’s understanding. 

Socratic 
questioning 

This seeks to find answers by asking questions.  Almost feigning a mindset of 
ignorance to prompt the student to probe deeper and deeper into their own 
understanding of their knowledge. 

Open and 
closed 
questions 

With an acceptance that there is a time and a place for both. 

Challenging 
questions 

Which sometimes have to be structured beforehand so that students are taken 
through the correct sequence to attain the required knowledge at the end.  
 

Respond in 
the moment 

Whilst well-planned stem questions based on common misconceptions are the 
bedrock of questioning, we must also be ready to react to different student 
responses.  Often, the script has to go out of the window! 

Rouse the 
dead 

“I don’t know” as a response should not be brushed over.  There are different 
strategies to move past this stage eg. give them the answer and ask the student 
to explain how you got there. 

Support the 
struggle 

Do not accept answers that are not at the academic level that you demand.  Help 
students work through a problem with increasingly deeper questions that result 
in the answer that you require. 

Remember to 
pause 

Wait time is often a facet that teachers find most difficult to include in their 
questioning.  Doing nothing is tough!  However, the correct amount of wait time 
works on two levels – it helps include more students in the cognitive process and 
sends out a clear message ie. ‘This is important so I am giving you plenty of time 
to consider your answer’. 

Include 
everyone 

A ‘no-hands’ up approach is our default technique.  If you are going to allow 
hands up it needs to be done carefully.  Hands up can provide you with instant 
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knowledge as to who is confident in answering a question.  However, hands up 
should never allow a small number of students to dominate the answering of 
your questions. 

Chain the 
questions 

This is useful for engaging all the class.  Ask a question, wait and give time for the 
class to consider it, ask an individual for their answer and then ask another to 
expand on it or elaborate. You can continue this chain for as long as you think it 
is useful. 

Use hinge 
questions 

Hinge questions can be singular or multiple-choice responses. They should be 
simple and only answered correctly if the student fully understands the key 
concept that you are trying to convey.  Mini-whiteboards are useful here to give 
you a good idea of the understanding that has (or not!) taken place in the lesson. 
Responses to hinge questions do not give a definitive answer to the question 
“have they got it?”, however, they would give you a good indication of whether 
they understand the knowledge there and then, in that lesson.  Retrieval, 
homework and re-teaching will help secure that knowledge into the student’s 
long-term memory. 

(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 

Common mistakes: 
 
Getting students to guess – often happens when introducing new vocabulary.  In these situations, it 
is best to explain the word, concept or method instead of asking students to guess what you are 
thinking.  
 
Asking the wrong student at the wrong time – if you know that a student has no chance of being 
able to answer your question then do not ask them.  Wait for a better opportunity or think of a way 
to rephrase the question so that it is more accessible. For this reason, please do not use the ‘lollipop’ 
method of choosing students to answer a question. The student chosen should always be strategic, 
have a reason behind it and should never be randomised.  
 
Asking an open question before teaching the knowledge needed to answer it – this will inevitably 
lead to patchy answers that achieve nothing apart from wasting valuable lesson time.  
 
Attempting to engage a poorly behaved or unfocused class through discussion – high standards of 
behaviour come first and making the lesson more ‘interactive’ will not solve these problems.  Bide 
your time, assert your authority and then slowly introduce small questioning sessions gradually. 
(adapted from ‘Making every lesson count’ – Tharby and Allison, 2015) 
 
 
Quality Assurance 
 
As teachers, our primary role is to deliver lessons of a standard such that students understand and 
can apply knowledge.  As a result, we need to quality assure the standard of teaching across the 
college.  This is so that the governors and the headteacher can be assured that lessons are being 
taught well and students are being given the best opportunity to succeed.  Our quality assurance 
process is also developmental – there is a focus on rapid feedback and a celebration and sharing of 
good practice. The focus of the curriculum trail will be to judge the effectiveness of the curriculum in 
the current unit of study. 
 
We will quality assure teaching through two different approaches: 
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Curriculum trail 
 
The aim of the curriculum trail is to evaluate the quality of the curriculum being taught.  The focus 
will be on learning across a sequence of lessons.  The process will look at the planned sequence of 
lessons.  During the activity, teachers will be encouraged to describe and reflect on the intent, 
implementation and impact, using a range of common conceptual language. 
 

Term Definition 

Knowledge rich A knowledge rich curriculum is built on the 
principle that knowledge assimilation is 
essential for learning.  Learning is moving 
knowledge from working to long-term memory.  
Skills are “knowledge in disguise”. 

Ambitious The extent to which the curriculum sets high 
expectations of students in terms of the 
quantity and difficulty of work they complete.  
Challenge should be planned over time – it is a 
curriculum issue. 

End points Curriculum design always begins with a 
definition of the required end points.  These are 
frame as what the student should know and be 
able to do by the end of unit or course.  The 
curriculum then takes the student from their 
starting point to the end point. 

Memorable The teacher should ensure that the knowledge 
imparted is remembered over time. 

Retrieval One of the aims of assessment is to encourage 
retrieval.  Each time a piece of knowledge is 
retrieved from long term memory the 
connection is strengthened. 

Spaced learning Revisiting a body of knowledge after a period of 
time has elapsed to ensure it is rooted in long 
term memory and to strengthen the connection 
through encouraging retrieval. 

Inter-leaving A curriculum design concept in which a body of 
knowledge is broken in to smaller chunks are 
spread through the curriculum.  By revisiting 
and deepening a concept later in the 
curriculum, its storage in long term memory is 
strengthened. 

Sequencing The process of planning the order of content 
delivery logically, so that learning builds on 
prior learning over time.   

Fluency Students become fluent when they practise 
retrieving knowledge and making connections 
that they can demonstrate a deep 
understanding of a topic.  A lesson can have 
fluency rather than learning new knowledge as 
an aim. 

Schema Learning is not the assimilation of unrelated 
facts.  Students develop understanding when 
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they become able to make connections 
between new and prior learning in order to 
build a clearer and deeper understanding of the 
topic.  These interconnected webs of learning 
are known as schema and the development of 
them is encouraged by emphasising links 
whenever it is appropriate. 

Cultural capital The curriculum should develop students’ 
cultural capital. This is defined as the essential 
knowledge a student needs to be an educated 
citizen, introducing them to the best which has 
been thought and said and helping them to 
engender an appreciation of human creativity 
and achievement. 

Knowledge gaps The curriculum and its underpinning 
assessment processes should identify gaps in a 
student’s prior knowledge or knowledge of 
recently taught content.  These gaps should be 
filled before moving on.  

 
Each faculty will be involved in one curriculum trail per year.  The trail will be completed by at least 
two members of SLT. 
 

Lesson visits will be for the full lesson and the following methods will be used to gather the 
required evidence: 

• Discussions with students. – these will take place during the practice part of the lesson by the 
observer as they circulate. They will speak to a cross section of students. Students will be asked 
about their understanding of the content of the lesson and where it fits in with past learning 

• Observing whole class teaching to ascertain the extent to which new knowledge is being learned 
and prior knowledge is being revisited to promote fluency. 

• Looking at students’ work in books to assess the extent to which they have met the aims of the 
curriculum to date. 

• A meeting with the faculty leader to discuss the intent and the curriculum structure 

• A meeting with a selection of teachers to discuss the intent and the curriculum structure 

• This generates a report based on the Ofsted criteria with clear targets being set 
 
Faculty Leader Quality Assurance 
 
It is crucial that Faculty Leaders have a clear picture of the quality of teaching and learning in their 
faculty.  This is not achieved by conducting one or two observations per year.  It comes from 
regularly being in lessons and seeing ‘snapshots’ of typical teaching, looking at books/folders and 
talking to students about how they are learning.   
 

• Learning walks - Faculty Leaders will be given opportunities to visit lessons on a regular 
basis.  When on a learning walk, a Faculty Leader will stay in a lesson for no more than ten 
minutes. The idea is not to catch people out but to catch people being good.  Good practice 
will be shared with the rest of the faculty during the next opportunity ie. faculty briefing or 
after college faculty time.  If a Faculty Leader has a concern then they will speak to that 
member of staff individually and offer advice and support. This will happen within twenty-
four hours of the learning walk.  
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• Book scoops - Faculty Leaders will conduct book scoops so that the effectiveness of the 
curriculum and its implementation can be assessed. The focus of a book scoop will be to 
judge whether the right level of work is being delivered and whether the students 
understand the knowledge being taught. Book scoops may have a particular focus that the 
faculty leader feels is important eg. level of challenge, quality of feedback, amount of time 
used for practise.  

• Teaching and learning questionnaire – twice per year, all students will be asked to fill in a 
questionnaire related to teaching and learning. The same questions will be used each time 
so that the data can be baselined.  This will be reviewed by the Faculty Leader and their SLT 
line manager, to ascertain any strengths or areas for development.  

• Student panels – These will be conducted as and when the Faculty Leader sees fit. They will 
always have a narrow focus eg. Y8 PP girls, challenge in lessons. They will help the Faculty 
Leader gain a rounded view of teaching and learning in their faculty.  
 

As such, all four elements will contribute towards CPD throughout the year.  If an FL sees a common 
area for development, they will base their training during faculty time around this.  The FL will also 
feedback to the teaching and learning lead so that he/she can consider this when planning whole 
college CPD.  
 
Good practice noted in any of the above four strands will be highlighted and celebrated in faculty 
time.  It is important that not only are staff recognised for their good work but that others can learn 
from their work and improve their own practice.  Staff briefings will also be used to share good 
practice with all staff.  
 
Observations made during the drop-ins will contribute towards appraisals and the teacher standards 
will be used as a framework for this.  Strengths and areas for development will be logged centrally 
using Teams. These will be discussed in fortnightly line management meetings with SLT. So that 
concerns are not raised at the last minute, each fortnightly line management meeting between the 
FL and the SLT line manager will include an update of teaching and learning in the faculty, based on 
the four elements above.  This will include conversations about good practice seen and any concerns 
noted.  If there are concerns that have been seen over a long period, it is the responsibility of the SLT 
line manager to ensure that the FL puts support in place to help the teacher.  
 
In addition to this, three times per year, the Faculty Leader and SLT line manager will complete a 
section of the FEIP that reflects on teaching and learning across the faculty.  
 
Agreements with professional associations regarding the amount of lesson observations per year will 
be adhered to.  
 
Teacher experiencing difficulties 
 
When teaching is deemed to be below standard, informal support will be put in place to support the 
teacher. This could be co-planning with a colleague, a longer lesson observation, a meeting to 
discuss the area for development, an observation of another teacher or any other intervention that 
is agreed.  
 
If teaching is still seen after this support, that is deemed to be below standard, then a panel meeting 
will take place to plan a formal six-week support plan that the teacher follows.  A panel meeting will 
then follow to judge what progress towards teacher standards has been made.  The required 
improvement will result in the teacher returning to normal quality assurance processes.   
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If not enough progress towards the required teacher standards has been seen then the teacher will 
enter a ten-week support plan (teacher experiencing difficulties).  Another panel meeting will follow 
this period of support.  If progress has been seen and the teacher is at the required teacher 
standard, they will move to informal drop-ins.  If they do not make the required improvement to 
teacher standards then they will move into competency proceedings.  This is all summarised in 
appendix 4 (support plan/TED flowchart).  
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Appendix 1  

Springwell Community College 

Lesson Plan Proforma 2019-20 

Staff name:                                           Class code:                       Date: 

What is the ‘Do Now’ task? (This will be a short warm-up activity that students can 

complete without instruction or direction from the teacher). 

 

 

 

 

How is challenge built into your lesson? 

 

 

 

 

Outline your explanation. Is it well planned and thought through? 

 

 

 

 

How will you model the skills and methods to your students? 
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What questions will you want to ask? Have you considered the questions that you may be 

asked? 

 

 

 

 

 

 

 

How much time will you give students to practise and what conditions will you insist on? 

 

 

 

 

 

 

How will you feedback to the class so that they know if they have been successful and 

how they can improve? 
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Appendix 2  

(questions for the pre-visit questionnaire during the curriculum trail) 

• Who planned the unit of work and the lesson you will teach? 

• How well could students know and remember the content of the previous unit taught? 

• What content will you be covering in the visited lesson? 

• What do the students know about the current unit prior to the lesson to be visited? 

• How well do they know this and how do you know (assessment)? 

• What subject specific vocabulary will be developed in this unit and in this lesson? 

• How will the lesson develop students’ cultural capital? 

• How will you know if you have been successful in covering this content in a way which 

enable students to know and be able to remember it? 

• How do you hope this lesson will prepare students for the next lesson and future lessons?
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Appendix 3  

(example questions for the post-visit meeting during the curriculum trail) 

• How effectively have previous lessons prepared them for this lesson? Do you need to make 

any changes to the scheme of work in response? 

• With hindsight, were your expectations for the lesson high enough in terms of quantity and 

depth of content covered?  Do you need to make any changes to the scheme of work? 

• Did students learn the intended content successfully?  Will they remember what they have 

learned next lesson, next week, next month, next year?  How do you know? 

• To what extent have students become more fluent in subject specific vocabulary? 

• Did the teaching methods you employed allow students to learn the content effectively.  

What changes could you make to allow students to learn the content more effectively? 

• Did today’s lesson develop students’ cultural capital?  Could additional opportunities be 

incorporated in to the scheme of work?  

• Does today’s learning prepare them for next lesson and the rest of the unit?  Will you need 

to make any changes to the scheme of work? 



27 
 

Appendix 4 - Support plan/TED flowchart 

  

 

 

  

 

Competency 

Procedure 

Panel Meeting with FL, LM, HT and T&L lead 

6 week Support Plan created  
Appropriate support and monitoring 
implemented over a 6-week period 

Targets 

not met 

Six week Support Plan created. 

Appropriate support and monitoring 

implementation over a 6-week period to 

maintain standards 

10  WEEK FINAL STAGE:  (Teacher experiencing difficulties) Despite support, the teacher is not able 
to consistently meet the required standard and is therefore failing to meet the Teacher Standards.   
The teacher will now move into this final phase of support where performance will be linked to 

the Appraisal Process and led by their Appraiser.   
Clear expectations will be set including work scrutiny and lesson observation judgements. 

The teacher will receive a bespoke package of support  
over a ten-week period to help them reach and consistently perform at the required standard. 

The outcome of this final stage will be referred to Headteacher. 
The outcomes of 3 FORMAL hour long observations and 2 formal work scrutinies in each Key 

Stage will determine next steps. 

Panel  
Review 

Return to normal quality 

assurance procedures 

 

Panel Review 

Targets 

met 

Targets 

not met 

Target met 

Target met Targets 

not met 

Return to informal 
monitoring 

through FL drop-
ins 

Continued 

concerns 

Concerns 

persist 
Improvements 

sustained 

Concerns raised in QA persist leading to a formal lesson observation (AHT T+L and FL) 

 

Concerns raised in quality assurance will be addressed informally and in a developmental manner 

initially 

 

Normal QA 

process 

continues 

Standard 

met 

Standard not met 


