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Summary of key findings for parents and pupils 
 
This is a school that requires improvement 
 
 Teaching is improving. However, leaders have 

overestimated the extent of the improvement.  

 The quality of teaching is still inconsistent. In 
particular, the quality of teaching in English, 
mathematics and science varies too much. 

 Leaders’ expectations of what pupils can 
achieve have been too low. They have not 
challenged the most able pupils to reach the 
top grades at GCSE.  

 The curriculum has improved. It offers a range 
of learning opportunities for pupils of different 

abilities. The content, however, does not 
consistently enthuse and engage pupils.  

 Teachers do not always check that pupils have 
understood a teaching point before moving on. 
Sometimes teachers’ questions are too 
superficial to encourage good learning. 

  Some pupils lack the wide vocabulary and 
ability to write at the length needed to be more 
successful in the subjects they study.  

 Governors understand the needs of the local 
community. They challenge leaders, but this 

has not led to significant school improvement 
in all areas. School systems have not always 
made it easy for governors to hold leaders to 
account.  

 Over time, pupils have not made as much 
progress as they should. Their examination 
results have not improved quickly enough. 
Some pupils are now making better progress.  

 Disadvantaged pupils have made less progress 
than other pupils nationally. However, their 
progress has started to improve. Leaders’ use 
of the pupil premium funding is still not fully 
effective.  

 

The school has the following strengths 
 
 Pupils’ behaviour, attitudes to learning and 

attendance have improved. They are safe and 
cared for well. Because of this, pupils’ personal 
development, behaviour and welfare are good.  

 Careers education has improved. This has 
helped more pupils to make good choices 
about what to do when they leave school. 

  Teaching in the performing arts, humanities 
and in languages has improved. Pupils are now 
progressing well in these subjects.  

 Pupils with special educational needs and/or 
disabilities (SEND) and those who need to 
catch-up with their peers, progress well. 
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Full report 
 
What does the school need to do to improve further? 
 

 Improve the quality of teaching so that pupils, particularly the most able, and 
disadvantaged, make better progress by: 

– raising teachers’ expectations of the work pupils can and should produce  

– improving the quality of teachers’ questioning, so that pupils think more deeply 
about their learning  

– ensuring that teachers check pupils’ understanding before moving on 

– developing the school’s approach to literacy, so that it also focuses on pupils’ 
vocabulary and extended writing skills 

– making sure that teaching in the core subjects of English, mathematics and science 
is consistently good.  

 Improve the effectiveness of leadership, management and governance by: 

– setting targets for pupils’ achievement that encourage them to aim high  

– making sure that the school’s self-evaluation focuses more closely on pupils’ 
progress 

– continuing to enrich the curriculum, so that it inspires pupils to learn  

– presenting governors with prioritised plans that make it easier for them to track the 
school’s progress and hold leaders to account 

– sharpening the use of the pupil premium to speed up improvements in the 
progress of disadvantaged pupils 

– refining leaders’ judgements on teaching and learning to make sure these are 
accurate.  

 An external review of the school’s use of the pupil premium funding should be 
undertaken in order to assess how this aspect of leadership and management may be 
improved. 

 An external review of governance should be undertaken in order to assess how this 
aspect of leadership and management may be improved. 
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Inspection judgements 
 

Effectiveness of leadership and management Requires improvement 

 
 Leaders have a highly inclusive ethos. For example, some pupils excluded from other 

schools successfully manage to complete their education here. Leaders set high 
standards for pupils’ conduct. The school is calm and orderly. School leaders have 
made sure that there is now a very good environment for learning.  

 The overwhelming majority of staff, parents and carers believe that leaders are 

effective. Leaders have made sure that the school is a friendly and welcoming place. 
The headteacher and the team have increased the appeal of the school in the local 
community. The school roll is now rising quickly.  

 The headteacher has improved the way in which the school works with parents 

through a parents’ forum and by using parental questionnaires. Leaders gave 
inspectors instances where the school has listened to parents and taken their views 
into account. This includes parents’ ideas on homework arrangements and the cost of 

school uniform. When parents have concerns, there is a fair complaints process in 
place.  

 Staff morale is high and this includes among newly qualified teachers, who are well 
supported. Teaching staff trust school leaders. They value the training they receive. 
This professional guidance is starting to improve the quality of teaching. 

 Recent subject-leader appointments are beginning to improve learning in individual 

subjects. Senior leadership appointments are also improving the quality of teaching as 
a whole. The sustainable improvements already made indicate that leaders have the 
necessary capacity to improve the school’s performance further.  

 School leaders are over-optimistic about the progress they have made in improving the 

quality of teaching. This is because they have placed too much emphasis on individual 
observations of teaching. Leaders have not focused enough on what pupils’ progress 
and outcomes say about the quality of teaching over time.  

 Leaders prepare pupils well for life in modern Britain. Pupils who attend the school are 

often from White British backgrounds. School leaders make sure that pupils learn about 
the wide range of ethnic groups, cultures and traditions that contribute to British 
society. Pupils’ spiritual, moral, social and cultural development is prioritised within the 
curriculum and is effective. 

 The local authority has given some helpful support to the school to develop leadership 
and teaching. Leaders are strengthening their capacity to improve the school by 
developing stronger educational partnerships. The school is currently applying to join a 
multi-academy trust, with the aim of enriching teaching and learning.  

 In the past, the school’s curriculum offered a wide range of subjects, but individual 
courses did not always match pupils’ abilities. This meant that pupils’ progress was not 
as strong as it could have been. Pupils now take distinct types of courses, including 

technical options at key stage 4. These extra options are helping pupils to learn more 
effectively. Leaders are currently looking at the detail of individual courses to make 
teaching more appealing to pupils.  
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 Leaders provide a wide range of extra-curricular activities for pupils. These include 

enjoyable options in sports and the performing arts. During our visit, for example, 
pupils were highly enthusiastic about the production of ‘Little Shop of Horrors’ that was 
about to start. Pupils benefit socially from a number of the activities open to them.  

 Senior leaders’ use of extra funding is variable. Leaders’ use of funds to support pupils 

with SEND and those in Years 7 and 8 who need to catch up in English and 
mathematics has been effective. The allocation of the pupil premium funding has had 
less effect on disadvantaged pupils’ progress.  

 Leaders now track pupils’ achievement more carefully. They use this information to 
support underachieving pupils to do better. Yet their expectations of pupils’ 

achievement are still not high enough. The targets that leaders set for pupils’ progress 
are sometimes too low. Few of the most able pupils, for example, are expected to 

reach the highest grades at GCSE. Some pupils have targets that are below their 
current level of performance.  

 When assessing how well pupils are doing, leaders have put a lot of emphasis on 
attainment, rather than on pupils’ progress. This can be misleading, as the average 
ability of different year groups varies.  

 Leaders’ plans for improvements now deal with the main barriers to becoming a good 

school. Despite this, these plans have not led to consistently strong progress by pupils. 
In part, this is because leaders’ plans are somewhat inaccessible to a layperson, such 
as some governors. This makes it more difficult for the governing body to focus on the 
things that really matter and hold leaders to account.  

 
Governance of the school 

 
 Governors know the challenges pupils in the area face. They care a great deal about 

the education and welfare of the school’s pupils. Governors are part of the school 

community. For instance, they contribute well to the school’s careers education 
programme. 

 The school’s governors use public monies carefully for the intended purposes. The 
minutes of the governing body meetings show that it challenges leaders consistently, 

especially on spending decisions. Up to now, this challenge has not been effective in 
bringing about the necessary improvements in disadvantaged pupils’ outcomes or in 
achieving consistently good quality teaching throughout the school.  

 
Safeguarding 

 
 The arrangements for safeguarding are effective. Leaders check carefully that staff and 

volunteers are safe to work with children. They have developed strong links with 
parents and carers in order to make sure that pupils experiencing difficulties get the 
help and support they need. 

 Staff and governors are highly trained. They use this knowledge well to protect pupils. 
They know the signs that a child might be at risk or may need extra help to thrive. The 
safeguarding lead has considerable expertise in the dangers of child sexual exploitation 
and uses this knowledge well to help keep pupils safe.  
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 Leaders have raised pupils’ awareness of the dangers of extremism. They make this 

work relevant through clear connections to pupils’ lives. For example, pupils were 
interested to learn about the links between right-wing extremism and football.  

 

Quality of teaching, learning and assessment Requires improvement 

 
 The quality of teaching is improving, but still varies across the school.  

 Teachers have good subject knowledge. Their assessments of pupils’ work are more 
accurate than in the past. This improvement is the result of cross-checking the 

standard of pupils’ work with other schools. Teachers’ assessments are now beginning 
to help them better understand pupils’ strengths and weaknesses, and plan for these.  

 Inspectors saw teachers asking consistently challenging questions in the performing 
arts, humanities and languages. Teachers in these subjects asked questions that really 

made pupils think about the topics about which they were learning. In some other 
subjects, teachers’ questioning was less challenging, particularly for the most able 
pupils. At times, teachers accepted too quickly the first answers pupils gave, without 
encouraging them to consider different possible responses and deepen their learning.  

 In some subjects, including English, mathematics and science, teachers did not always 
check that pupils had fully grasped an idea before asking them to use this knowledge 
in a task. This made it difficult for pupils to move on to the next step in their learning. 

 Pupils generally enjoyed their English lessons. The books they study match their 

interests well. English teachers encourage pupils of all abilities to improve their reading 
skills. As in some other subjects, English teachers do always set tasks that make 
enough demands on pupils or hold their interest. 

 Mathematics teachers plan some activities where pupils apply their learning. Pupils in 

key stage 3, however, have limited opportunities to use their learning to solve difficult 
mathematical problems. Without these, pupils will not have the foundation they need 
to do well at GCSE.  

 Pupils regularly learn about the needs of people with characteristics that are protected 

by law. Inspectors saw pupils design disability aids in technology, for instance. Here, 
pupils had carefully produced aids after first-hand market research. Pupils understood 
that the needs of disabled people could be very individual.  

 Inspectors saw some examples of detailed, thoughtful writing, especially in Year 9. Too 

often, though, pupils’ written work was much weaker than their spoken responses. 
Teachers’ expectations of pupils’ writing were generally too low. Pupils, especially at 
key stage 3, did not express often enough their understanding through detailed 

writing. Some pupils lacked the wider vocabulary they needed to enrich their writing 
and explain their ideas in depth.  

 

Personal development, behaviour and welfare Good 

 
Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is good. 
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 Pupils have positive attitudes to learning. They are self-confident and join in their 
lessons well. 

 Pupils look smart and wear their uniforms correctly. They care about their work and 

present their books well. Most pupils do their homework and bring the right equipment 
to school.  

 Leaders’ work to prevent bullying is exemplary. Pupils’ anti-bullying ambassadors have 
a high status in the school. They take their roles seriously. Pupils told us that bullying is 
rare. Staff deal with these uncommon occurrences quickly.  

 The well-used ‘Health Shop’ on the school site helps support pupils’ physical and 
emotional well-being. It provides a good example of the staff’s work with outside 
agencies to encourage pupils’ welfare.  

 Leaders have made sure that pupils recognise when they are at risk. Pupils know how 

to get help when they need it. They have learned about online threats and how to take 
steps to reduce these risks. 

 Parents are positive about the care their children receive. Several families wanted to 
share their stories with inspectors, so that we knew about the quality of the school’s 
work to support pupils.  

 
Behaviour 

 
 The behaviour of pupils is good. 

 Pupils’ behaviour has improved since the last inspection. They now conduct themselves 
well, in and out of classrooms. Pupils usually stay focused on their schoolwork, even in 
subjects they enjoy less. 

 There is little disruption to learning. Staff deal swiftly with any poor behaviour that 
does happen. Leaders exclude very few pupils compared to the national average.  

 Staff manage pupils’ behaviour well. They balance their use of sanctions and rewards 
carefully. Pupils value the school’s reward system. For example, they enjoy collecting 
the points that lead to prizes for them.  

 Pupils’ arrive to school punctually. Their attendance is slightly above the national 
average. Relatively few pupils at the school are regularly absent. 

 

Outcomes for pupils Requires improvement 

 
 Previously, pupils’ progress was not good enough. In the 2018 GCSE examinations, for 

instance, pupils made almost half a grade less progress on average than pupils 

nationally. Current pupils are making better progress, overall. However, the progress of 
the most able pupils has not improved as quickly as that of others.  

 Pupils’ progress varies too much between subjects because the quality of teaching is 
still inconsistent. Examination results in 2018 reflect this, with stronger results in 
subjects such as humanities and languages, where teaching has improved.  
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 Disadvantaged pupils made slow progress in previous years. Currently, disadvantaged 

pupils are making faster progress, but overall their progress is still not as good as other 
pupils nationally. Leaders make sure that children looked after are supported well to 
achieve their potential.  

 Pupils who start secondary school with lower than average attainment make progress 

that is broadly at the national average. Middle-ability pupils are now making more 
progress than previously. Their progress is now closer to the national average for 
pupils of their ability.  

 Pupils with SEND are making good progress towards attaining the expected standards 
for their age in a range of subjects. School staff are particularly aspirational for this 

group of pupils. Teaching assistants contribute well to the progress of pupils with 
SEND.  

 Careers advice and guidance is of a high standard. The careers education programme 
has improved and meets all government requirements. This service helps prepare 

pupils for the next stage in education and employment. The proportion of pupils who 
go on to appropriate placements when they leave school has improved and is now 
high. In the past, fewer disadvantaged pupils took successful next steps at the age of 

16. Leaders have recognised this and are taking appropriate action to improve the 
careers support for disadvantaged pupils. 
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School details 
 

Unique reference number 112966 

Local authority Derbyshire 

Inspection number 10048050 

 
This inspection of the school was carried out under section 5 of the Education Act 2005. 
 
Type of school Secondary 

School category Maintained 

Age range of pupils 11 to 16 

Gender of pupils Mixed 

Number of pupils on the school roll 840 

Appropriate authority The governing body 

Chair Kay Bonnett 

Headteacher Ian Wingfield 

Telephone number 01246 473 873 

Website www.springwellcc.org 

Email address headteacher@springwellcc.org 

Date of previous inspection 26–27 April 2016 

 

Information about this school 
 
 The school is smaller than the average-sized secondary school. 

 The proportion of disadvantaged pupils is above the national average. 

 The large majority of pupils are of White British heritage. 

 The proportion of pupils with SEND is above the national average.  

 The school does not use any alternative provision. 

 The school receives support for aspects of leadership and the curriculum from the local 
authority.  

 
   

file:///D:/CACI/LIVE/OBDATA/G1/P1/L1/OB_LIVE/_PH_/www.springwellcc.org
mailto:headteacher@springwellcc.org
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Information about this inspection 
 
 Inspectors observed teaching and learning throughout the school and in a range of 

subjects. Some lessons were observed jointly with school leaders. Inspectors also 

made a number of short visits to lessons to evaluate pupils’ progress and behaviour in 
a range of classrooms.  

 Inspectors looked at pupils’ work in books, during lessons and at other times during 
the inspection. 

 Inspectors met with the headteacher, a representative of the local authority, other 
senior and middle leaders, and members of the governing body.  

 Inspectors considered a range of documents, including the school’s self-evaluation, the 
school’s improvement plan, school complaints file, minutes of governing body meetings 
and safeguarding records.  

 Inspectors looked at the 66 responses to Ofsted’s online questionnaire, Parent View, 
and 29 free-text responses from parents.  

 The inspection team listened to the views of pupils in key stage 3 and key stage 4, 
during meetings, in classrooms and around the school.  

 Inspectors considered 44 responses to Ofsted’s online questionnaire for staff and 
talked with teachers after lessons to seek their views.  

 
Inspection team 
 

Ellenor Beighton, lead inspector Ofsted Inspector 

Paul Sweeney Ofsted Inspector 

Gulbanu Kader Ofsted Inspector 

Gill Martin Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 
guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 
pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-
alternative-provision-settings. 
 
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 
parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 
You can also use Parent View to find out what other parents and carers think about schools in England. You 
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 
www.gov.uk/government/organisations/ofsted. 
 
 
 
 
The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 
ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 
establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 
 
If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 
 
You may reuse this information (not including logos) free of charge in any format or medium, under the 
terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-
government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 
 
This publication is available at www.gov.uk/ofsted. 
 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  
http://eepurl.com/iTrDn. 
 
Piccadilly Gate 
Store Street 
Manchester 
M1 2WD 
 
T: 0300 123 4234 
Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 
W: www.gov.uk/ofsted 
 
© Crown copyright 2018 
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